Further information about the self-assessment process 
The Department wishes to offer schools and early years settings support in choosing effective systematic synthetic phonics teaching materials.  To assist in providing this, the Department has published revised core criteria that define the key features of an effective systematic synthetic phonics teaching programme.  

The criteria are not prioritised; they comprise an interdependent core, and a good support programme should meet all of them.  The Department is strongly encouraging heads and teachers to consider these revised core criteria when making decisions about the quality of commercial programmes and the suitability of them for their particular schools and settings. 

To ensure that this process is as easy and useful as possible for schools and settings, publishers of phonics products are invited to evaluate their materials against each of the revised core criteria and complete a self-assessment form.  The self-assessment should demonstrate how each of the criteria is met, or explain why a particular criterion is not applicable to the product.  Please refer also to the explanatory notes where applicable. 
Publishers are asked to provide information that is succinct and focused on the criteria in a form that is easy to read and understand.  Please note that there is a word limit for the text boxes provided within the template.  

We expect that publishers will provide accurate information about their materials, and completed entries will be independently scrutinised for accuracy.    

Completed and verified self-assessments will be displayed on this website for schools to browse through before making a decision.  It should be noted that the Department does not endorse or rank the programmes that appear on this website.  Completed evaluation forms should not be regarded or advertised as an ‘approved’ programme or resource.  However, completed forms can be used for the purposes of demonstrating to schools how a programme or resource meets the core criteria and can, for example, be displayed on publishers’ websites. 

If you would like to submit a self-assessment form, please e-mail it to: phonics.mailbox@education.gsi.gov.uk.  Any feedback on this process may also be sent to this address.
Assuring high quality phonic work – snapshot self-assessment form  
The self-assessment below provides a snapshot of how this product meets the core criteria for a high quality phonics programme.  For more detailed information on how this product meets each of the core criteria, please see the detailed form.

When completing this form you will find it helpful to refer to the explanatory notes which can be found by [scrolling down the core criteria page of this website].

Name of product: Sound Phonics
Is this a full, stand alone phonics teaching programme or a supplementary resource or group of resources?  Please explain briefly how the product should be used in teaching. 
Sound Phonics is a supplementary resource for the systematic practice and consolidation of phonic knowledge, concepts and skills. It can be paired with a full phonics programme and is carefully matched to the structure and content of Letters and Sounds.  
Sound Phonics provides high quality synthetic phonics work, enabling children to practise and apply, with an adult, all that they have learnt in the daily phonics session.

An introductory resource book, Sound Phonics Phase 1, helps the youngest children to develop an awareness of sounds, introducing children in the EYFS to key skills such as oral segmenting and blending. 

The remaining nine books are one-per-child activity books containing sounding and blending activities that focus specifically on the letters and sounds that children will have learned in the daily phonics lesson. The workbooks are designed for follow-up group work, allowing children to systematically practise and apply current phonic learning.

	This product:


	Tick to confirm

	presents high quality systematic, synthetic phonic work as the prime approach to decoding print, i.e. a phonics ‘first and fast’ approach 

	(

	enables children to start learning phonic knowledge and skills using a systematic, synthetic programme by the age of five, with the expectation that they will be fluent readers having secured word recognition skills by the end of key stage one

	(

	is designed for the teaching of discrete, daily sessions progressing from simple to more complex phonic knowledge and skills and covering the major grapheme/phoneme correspondences 

	(

	enables children’s progress to be assessed


	(

	uses a multi-sensory approach so that children learn variously from simultaneous visual, auditory and kinaesthetic activities which are designed to secure essential phonic knowledge and skills 


	See notes

	demonstrates that phonemes should be blended, in order, from left to right, ‘all through the word’ for reading


	(

	demonstrates how words can be segmented into their constituent phonemes for spelling and that this is the reverse of blending phonemes to read words  


	(

	ensures that children apply phonic knowledge and skills as their first approach to reading and spelling even if a word is not completely phonically regular


	(

	ensures that children are taught high frequency words that do not conform completely to grapheme/phoneme correspondence rules


	(

	provides fidelity to the teaching framework for the duration of the programme, to ensure that these irregular words are fully learnt

	(

	ensures that, as pupils move through the early stages of acquiring phonics, they are invited to practise by reading texts which are entirely decodable for them, so that they experience success and learn to rely on phonemic strategies.

	See notes


Please explain how your product meets the core criteria above.  

	200 words max

...  by providing a series of ten carefully graded books designed to support a systematic phonics programme and following the six incremental phases set out in Letters and Sounds.

The Sound Phonics books provide a range of phonic activities that reinforce phonic knowledge and skills and allow children to practise and apply their learning through reading and writing words, sentences and short texts. 
Sound Phonics Phase One, for EYFS, is an adult-led reusable stimulus book (A4 48pp) that develops children’s awareness of environmental sounds and encourages recognition of separate word sounds through rhymes, songs, games and oral blending/segmenting activities. 

Sound Phonics Phase Two (A4 32pp), is an activity book for children who are beginning to acquire phonic knowledge and skills. This and all eight of the remaining activity books follow the structure and progression* of Letters and Sounds. The books cover systematically the same grapheme–phoneme correspondences and provide practice in blending and segmenting, reinforcing the work done in the daily phonics session.  Each book builds on points covered earlier, providing revision activities and continuing practice. 
*Sound Phonics follows the guidance in Letters and Sounds on representation of phonemes. For example, although th can represent a whispery unvoiced sound or a buzzing voiced sound, Letters and Sounds states that it is not necessary to make the distinction at this stage. 

Similarly the kw sound traditionally taught for the letters qu is actually two sounds but Letters and Sounds states that children do not need to be taught this at this stage. Consequently it has been decided to use a line rather than two dots in sound button activities relating to this point.


Please provide a brief explanation of what your product provides, e.g. resources, training etc

	150 words max

Sound Phonics may be used by any adult working with a child, at home or at school. 

Notes at the start of the series provide an introduction for all adult helpers:

· outlining the nature and importance of phonics
· explaining the purpose of Sound Phonics – to provide opportunities for children to apply and practise the phonics learned in their main programme.

Every activity book explains how the series is used and reminds users of its purpose. Reference is made to the:

· ‘Focus’ statements on every page, summarising the teaching objectives.

· ‘Assessment pages’, used as an informal check on the child’s achievements. 
· ‘Assessment statements’, summarising the child’s progress – expressed simply, so that an adult can run through them with the child.
· ‘Glossary and notes for parents’, defining technical terms and explaining the relevance of particular points to the stage in question. 



Contact details
	Schofield & Sims
Dogley Mill
Fenay Bridge

Huddersfield

HD8 0NQ

sales@schofieldandsims.co.uk
tel 01484 607080
fax 01484 606815


Assuring high quality phonic work – Detailed self-assessment form 
This second self assessment form gives schools and settings detailed and expanded information about this product, set against each core criterion.

Name of product: Sound Phonics
       published by Schofield & Sims 

Please explain how your product meets the following core criteria:  
This product presents high quality systematic, synthetic phonic work as the prime approach to decoding print by:

	150 words max

... providing a series of nine carefully graded activity books (A4 48pp) plus one reusable stimulus book (A4 32pp), all designed to support and be used alongside a systematic and structured phonics programme such as Letters and Sounds in the teaching of early reading. 

The Sound Phonics books provide a range of synthetic phonic activities that reinforce phonic knowledge and skills and allow children to practise and apply their learning through reading and writing words, sentences and short texts. 

The series follows the six incremental phases set out in Letters and Sounds.




This product enables children to start learning phonic knowledge and skills using a systematic, synthetic programme by the age of five, with the expectation that they will be fluent readers having secured word recognition skills by the end of key stage one by:

	150 words max

... first developing the youngest children’s awareness of environmental sounds, then encouraging them to recognise separate word sounds through rhymes, songs, games and oral blending and segmenting activities. These initial activities are provided in Sound Phonics Phase One – an adult-led reusable stimulus book that lays firm foundations for more formal phonics work. 

Sound Phonics Phase Two is an activity book for children who are beginning to acquire phonic knowledge and skills. It reinforces early phoneme–grapheme correspondences, providing ample practice in blending and segmenting. 

The remaining eight activity books cover systematically the grapheme–phoneme correspondences listed in Letters and Sounds. Each book builds on points covered earlier, providing regular revision activities and continuing practice in blending and segmenting.  

Sound Phonics Phase Six is for children at the end of key stage 1 who have fluent word reading skills, are beginning to read independently and have a good grounding in spelling.


This product has been designed for the teaching of discrete, daily sessions progressing from simple to more complex phonic knowledge and skills and covering the major grapheme/phoneme correspondences by:

	150 words max

... providing ample opportunities for practice and application: the Sound Phonics activity books are designed specifically for use in the ‘practise’ and ‘apply’ part of the daily phonics session. 

The Sound Phonics activity books follow the structure and progression of Letters and Sounds. Each book provides a range of activities that reinforce the main grapheme–phoneme correspondences introduced at that stage, giving every child practice in blending to read and segmenting to spell words at an appropriate level. 

In addition, reading activities are provided: these require children to apply their knowledge and skills to reading and writing words, captions and sentences, leading gradually to their reading complete texts.




This product enables children’s progress to be assessed by:


	150 words max

... enabling teachers to follow each individual’s progress in acquiring phonic knowledge and skills. The one-per-child activity books are ideal for this purpose in that they provide teachers with a permanent record of each child’s work. All the activities, particularly when the child is working with an adult, provide opportunities for essential on-going assessment; information gleaned from the completed books may be fed into other assessments and reports.  
Focus statements on every page clarify the main objectives for the activity provided.  Individual learning difficulties or misconceptions may be identified immediately and suitable support provided. 
Assessments are provided at the end of each activity book. Assessment tasks followed by summary statements help to provide a snapshot of the child’s learning and usually cover: 

· grapheme–phoneme correspondences

· blending to read and segmenting to spell words using new phonic knowledge

· reading the irregular ‘tricky’ words covered in the book.



This product uses a multi-sensory approach so that children learn variously from simultaneous visual, auditory and kinaesthetic activities which are designed to secure essential phonic knowledge and skills by:

	150 words max
... recognising in the ‘Notes for teachers’ the importance of a multi-sensory approach.

For example, where relevant, the notes suggest that the adult sometimes uses solid letters to introduce or reproduce activities, and the child practises manipulating these to build words. 

The notes also suggest that children are given opportunities to hear sounds and see letters simultaneously by completing activities one-to-one with an adult, or in small groups. 

When Sound Phonics reinforces the earliest grapheme–phoneme correspondences, children are asked to look at, say and trace letter shapes so that they recognise them simultaneously by sight, sound and movement.
However, the focus is always on securing the phonic knowledge or skill stated in the focus statement for the page rather than introducing any distracting activities. 

NB: This is not a complete stand-alone programme. The school’s main phonics programme will use additional visual, auditory and kinaesthetic activities to secure phonic knowledge. 


This product demonstrates that phonemes should be blended, in order, from left to right, ‘all through the word’ for reading by:


	150 words max

.. introducing blending at the earliest stage: in the Sound Phonics Phase One stimulus book, children become familiar with oral blending. 

As soon as the initial grapheme–phoneme correspondences have been covered in the Sound Phonics Phase Two activity book, children use sound buttons and sound talk to blend sounds and read words from left to right.  

The remaining activity books provide opportunities for children to practise blending for reading after each set of new phonemes is introduced – by means of activities of a kind  that they may already be familiar with (for example, distinguishing between real and nonsense words, or matching words to pictures). 

Children are encouraged to become increasingly independent in blending words for themselves. For example, the use of sound buttons, which feature in the early books, is gradually reduced as children learn to recognise independently two- and three-letter graphemes and consonant clusters.



This product demonstrates how words can be segmented into their constituent phonemes for spelling and that this is the reverse of blending phonemes to read words by:

	150 words max

... introducing segmenting at the earliest stage: in Sound Phonics Phase One, children become familiar with oral segmenting and the reverse process, oral blending. 

Segmenting to spell words is introduced in Sound Phonics Phase Two. As some children at this stage might not be able to write, they are initially asked to circle or point to the letters needed. At first, ‘Tog the robot’ (speaking in ‘sound talk’) is used to help reinforce the segmenting process, which is further supported by the use of phoneme frames. Blending activities are often followed by segmenting tasks, to help children see the relationship between reading and spelling.

The later books provide ample opportunities for practice in segmenting for spelling as new phoneme-grapheme correspondences are reinforced. As the series progresses, segmenting skills continue to build and children learn to count phonemes and write them independently; therefore the use of phoneme frames is gradually reduced.




This product ensures that children apply phonic knowledge and skills as their first approach to reading and spelling even if a word is not completely phonically regular by:

	150 words max

... providing ‘practise’ and ‘apply’ activities that use carefully chosen ‘decodable’ words – so children do not encounter irregular reading patterns that might discourage their use of phonic knowledge.  This ‘safe’ environment gives the children confidence in using phonic knowledge and skills to read words, captions and short sentences.

Even with high-frequency words that are not completely regular in phonics terms, children are encouraged to look for known grapheme–phoneme correspondences and to then identify the ‘tricky’ part of the word.

In the same way, children are also encouraged to apply their phonic knowledge when spelling so that they are quickly able to make phonically plausible attempts at words they wish to use.

 


This product ensures that children are taught high frequency words that do not conform completely to grapheme/phoneme correspondence rules by:
	150 words max

... covering in each activity book from Sound Phonics Phase Two onwards, a selection of high-frequency ‘tricky words’. The choice of words follows as closely as possible the suggestions made in Letters and Sounds.  

Wherever appropriate, children are encouraged to look for known grapheme–phoneme correspondences and then to identify the ‘tricky’ part of the word.

Sometimes two or three words are introduced together to draw attention to the phonic pattern (for example, ‘he’ and ‘she’). A reading activity then follows that incorporates the high-frequency word/s and also reinforces new phonic knowledge. 

Decodable high-frequency words (that is, those conforming to known grapheme–phoneme correspondences) also appear frequently in reading activities. Through repeated sounding and blending, children secure quick recognition of these words and start to recognise them automatically.




This product provides fidelity to the teaching framework for the duration of the programme, to ensure that these irregular words are fully learnt by:


	150 words max

... following the structure and progression set out in Letters and Sounds. 

The irregular or ‘tricky’ words set out in Letters and Sounds are introduced systematically throughout the workbooks, starting in Phase 2. The words are introduced and then used in a reading activity to ensure that they are fully learnt. This is continued throughout the series, with the workbooks for Phases 5 and 6 covering the reading and spelling of irregular words from the Letter and Sounds programme. The Phase 6 workbooks cover some helpful strategies for learning to spell irregular words. 

Reading irregular words is part of the assessment pages at the end of each workbook. In the Phase 6 workbook, the assessments cover both the reading and the spelling of irregular words. 



This product ensures that, as pupils move through the early stages of acquiring phonics, they are invited to practise by reading texts which are entirely decodable for them, so that they experience success and learn to rely on phonemic strategies by:


	150 words max

... providing opportunities for children to practise and apply phonic knowledge and skills already learned – to read captions, sentences, questions and complete texts, decodable using their current phonic knowledge and skills. These opportunities occur from Sound Phonics Phase Two onwards, helping children to:

· associate reading words with reading whole texts
· understand that phonics helps them to read independently.

In Sound Phonics Phase Two, children apply their current knowledge and skills to read carefully graded captions, signs, notes and sentences. These reading opportunities increase and in Sound Phonics Phases Five and Six children read stories and poems. 

Similarly the early activity books provide opportunities to spell words and the later books require children to write captions and sentences independently, applying their phonic skills and knowledge.   

NB: Sound Phonics is not a stand-alone programme. The school’s main phonics and reading programmes will provide a range of appropriate decodable reading material.


Please provide a brief explanation of what your product provides, e.g. resources, training etc

	150 words max
<As provided earlier, in snapshot section:>

Sound Phonics is a free-standing series that may be used by any adult working with a child, at home or at school. 

Notes at the start of the series provide an introduction for all adult helpers:

· outlining the nature and importance of phonics
· explaining the purpose of Sound Phonics – to provide opportunities for children to apply and practise the phonics learned in their main programme.

Every activity book explains how the series is used and reminds users of its purpose. Reference is made to the:

· ‘Focus’ statements on every page, summarising the teaching objectives.

· ‘Assessment pages’, used as an informal check on the child’s achievements. 
· ‘Assessment statements’, summarising the child’s progress – expressed simply, so that an adult can run through them with the child.
· ‘Glossary and notes for parents’, defining technical terms and explaining the relevance of particular points to the stage in question. 
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